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Gen er a l  m ar k in g  g u id an ce  

 All candidates must  receive the same t reatment . Exam iners must  mark the last  candidate 

in exact ly the same way as they mark the first . 

 Mark schemes should be applied posit ively. Candidates must  be rewarded for what  they 

have shown they can do rather than penalised for om issions.  

 Examiners should mark according to the mark scheme not  according to their percept ion of 

where the grade boundaries may lie.  

 All the marks on the mark scheme are designed to be awarded. Exam iners should always 

award full marks if deserved. Exam iners should also be prepared to award zero m arks if the 

candidate’s response is not  worthy of credit  according to the mark scheme. 

 When exam iners are in doubt  regarding the applicat ion of the mark scheme to a 

candidate’s response, the team  leader must  be consulted. 

 Crossed-out  work should be marked u n less  the candidate has replaced it  with an 

alternat ive response. 

 

How  t o  aw ar d  m ar k s 

Fin d in g  t h e r ig h t  lev el  

The first  stage is to decide which level the answer should be placed in. To do this, use a ‘best - fit ’ 

approach, deciding which level most  closely describes the quality of the answer. Answers can 

display characterist ics from  more than one level, and where this happens markers must  use their 

professional judgement  to decide which level is most  appropriate. 

 

Placin g  a m ar k  w i t h in  a  lev el   

After a level has been decided on, the next  stage is to decide on the mark within the level. The 

inst ruct ions below tell you how to reward responses within a level. However, where a level has 

specific guidance about  how to place an answer within a level, always follow that  guidance. 

 

Markers should be prepared to use the full range of marks available in a level and not  rest r ict  

marks to the m iddle. Markers should start  at  the m iddle of the level (or the upper-m iddle mark if 

there is an even number of m arks)  and then m ove the mark up or down to find the best  m ark. To 

do this, they should take into account  how far the answer meets the requirements of the level:   

 I f it  meets the requirements fully ,  markers should be prepared to award full marks within 

the level. The top mark in the level is used for answers that  are as good as can realist ically 

be expected within that  level 

 I f it  only barely  meets the requirements of the level, m arkers should consider awarding 

marks at  the bot tom of the level. The bot tom mark in the level is used for answers that  are 

the weakest  that  can be expected within that  level 

 The m iddle marks of the level are used for answers that  have a reasonable match to the 

descriptor. This m ight  represent  a balance between some characterist ics of the level that  

are fully met  and others that  are only barely met . 

 

 

 

 

 

 

 

 

 

 

 



   
 

Gen er ic Lev e l  Descr ip t o r s f o r  Paper  2  
 

Sect io n  A:  Qu est ion  1 ( a)  
 

Tar g et :   AO2  ( 1 0  m ar k s) :  Analyse and evaluate appropriate source material, primary and/ or 

contemporary to the period, within it s historical context . 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0 
 

No rewardable material 

 

1  
 

1 – 3  
 

  Dem onst rates surface level comprehension of the source material 

without  analysis, select ing som e material relevant  to the quest ion, but  

in the form  of direct  quotat ions or paraphrases. 
 

  Some relevant  contextual knowledge is included but  presented as 

informat ion rather than applied to the source m aterial.  
 

  Evaluat ion of the source material is assert ive with lit t le substant iat ion. 

The concept  of value m ay be addressed, but  by m aking stereotypical 

j udgements. 

 

2  
 

4 – 6  
 

  Dem onst rates som e understanding of the source m aterial and at tem pts 

analysis by select ing and summ arising informat ion and making 

inferences relevant  to the quest ion. 
 

  Contextual knowledge is added to informat ion from the source material,  

but  mainly to expand or confirm  mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

with some substant iat ion for assert ions of value. The concept  of value is 

addressed mainly by not ing aspects of source provenance and som e 

judgements may be based on quest ionable assumpt ions. 

 

3  
 

7 – 1 0  
 

  Dem onst rates understanding of the source m aterial and shows som e 

analysis by select ing key points relevant  to the quest ion, explaining 

their m eaning and select ing m aterial to support  valid developed 
inferences. 

 

  Sufficient  knowledge of the historical context  is deployed to explain or 

support  inferences, as well as to expand or confirm  mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

based on valid criteria although just ificat ion is not  fully substant iated. 

Explanat ion of value takes into account  relevant  considerat ions such as 

the nature or purpose of the source material or the posit ion of the 

author. 



   
 

Sect io n  A:  Qu est ion  1 ( b )  
 

Tar g et :   AO2  ( 1 5  m ar k s) :  Analyse and evaluate appropriate source material, primary and/ or 

contemporary to the period, within it s historical context . 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0 
 

No rewardable material 

 

1  
 

1 – 3  
 

  Dem onst rates surface level comprehension of the source material 

without  analysis, select ing som e material relevant  to the quest ion, but  

in the form  of direct  quotat ions or paraphrases. 
 

  Some relevant  contextual knowledge is included, but  presented as 

informat ion rather than applied to the source m aterial.  
 

  Evaluat ion of the source material is assert ive with lit t le support ing 

evidence. The concept  of reliabilit y may be addressed, but  by making 

stereotypical judgements. 

 

2  
 

4 – 7  
 

  Dem onst rates som e understanding of the source material and at tempts 

analysis, by select ing and sum marising informat ion and making 

inferences relevant  to the quest ion. 
 

  Contextual knowledge is added to informat ion from the source material 

but  mainly to expand, confirm  or challenge mat ters of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry but  

with lim ited support  for j udgement . The concept  of reliabilit y is 

addressed mainly by not ing aspects of source provenance and som e 

judgements may be based on quest ionable assumpt ions. 

 

3  
 

8 – 1 1  
 

  Dem onst rates understanding of the source m aterial and shows som e 

analysis by select ing key points relevant  to the quest ion, explaining 

their m eaning and select ing m aterial to support  valid developed 

inferences. 
 

  Detailed knowledge of the historical context  is deployed to explain or 

support  inferences as well as to expand, confirm  or challenge mat ters 

of detail.  
 

  Evaluat ion of the source m aterial is related to the specified enquiry and 

explanat ion of weight  takes into account  relevant  considerat ions such 

as nature or purpose of the source material or t he posit ion of the 

author. Judgem ents are based on valid criteria, with som e just ificat ion. 

 

4  
 

1 2 – 1 5  
 

  Analyses the source material,  interrogat ing the evidence to make 

reasoned inferences and to show a range of ways the material can be 

used, for example by dist inguishing between informat ion and claim  or 

opinion. 
 

  Deploys well- selected knowledge of the historical context , but  m ainly 

to illuminate or discuss the lim itat ions of what  can be gained from the 

content  of the source m aterial. Displays som e understanding of the 

need to interpret  source material in the context  of the values and 

concerns of the society from  which it  is drawn. 
 

  Evaluat ion of the source material uses valid criteria which are just ified 

and applied, although some of the evaluat ion may not  be fully 

substant iated. Evaluat ion takes into account  the weight  the evidence 

will bear as part  of com ing to a judgem ent . 



Sect io n  B  
 

Tar g et :   AO1  ( 2 5  m ar k s) :  Dem onst rate, organise and comm unicate 

knowledge and understanding to analyse and evaluate the key 

features related to the periods studied, making substant iated 

judgem ents and exploring concepts, as relevant , of cause, 

consequence, change, cont inuit y, sim ilarit y, difference and 

significance. 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0  
 

No rewardable material 

 

1  
 

1 – 6  
 

  Sim ple or generalised statements are m ade about  the topic. 
 

  Some accurate and relevant  knowledge is included, but  it  lacks range 

and depth and does not  direct ly address the quest ion. 
 

  The overall judgement  is m issing or asserted. 
 

  There is lit t le, if any, evidence of at tempts to st ructure the answer, and 

the answer overall lacks coherence and precision. 

 

2  
 

7 – 1 2  
 

  There is som e analysis of som e key features of the period relevant  to 

the quest ion, but  descript ive passages are included that  are not  clearly 

shown to relate to the focus of the quest ion. 
 

  Most ly accurate and relevant  knowledge is included, but  lacks range or 

depth and has only implicit  links to the dem ands and conceptual focus of 

the quest ion. 
 

  An overall judgement  is given but  with lim ited support  and the criteria 

for judgement  are left  implicit .  
 

  The answer shows som e at tempts at  organisat ion, but  most  of the 

answer is lacking in coherence, clarit y and precision. 

 

3  
 

1 3 – 1 8  
 

  There is som e analysis of, and at tem pt  to explain links between, the 

relevant  key features of the period and the quest ion, although some 

mainly descript ive passages may be included. 
 

  Most ly accurate and relevant  knowledge is included to demonst rate 

som e understanding of the dem ands and conceptual focus of the 

quest ion, but  m aterial lacks range or depth. 
 

  At tempts are m ade to establish criteria for judgement  and to relate the 

overall j udgement  to them, although with weak substant iat ion. 
 

  The answer shows som e organisat ion. The general t rend of the 

argument  is clear, but  parts of it  lack logic, coherence or precision. 



 

 

4  
 

1 9 – 2 5  
 

  Key issues relevant  to the quest ion are explored by an analysis of the 

relat ionships between key features of the period. 
 

  Sufficient  knowledge is deployed to dem onst rate understanding of the 

dem ands and conceptual focus of the quest ion and to meet  m ost  of it s 

dem ands. 
 

  Valid criteria by which the quest ion can be judged are established and 

applied in the process of com ing to a judgement . Although some of the 

evaluat ions may be only part ly substant iated, the overall j udgement  is 

supported. 
 

  The answer is generally well organised. The argument  is logical and is 

com m unicated with clarit y, although in a few places it  m ay lack 

coherence or precision. 

 

 

Sect ion  A:  in d icat iv e con t en t  

Op t ion  1 C:  Ru ssia , 1 9 1 7 - 9 1 :   Fr om  Len in  t o  Yel t sin  

Quest ion I ndicat ive content  

1 a 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to the 

qualit ies out lined in the generic mark scheme. 

The indicat ive content  below is not  prescript ive and candidates are not  required to 

include all the material which is indicated as relevant . Other relevant  material not  

suggested below m ust  also be credited. 

 

Candidates are required to analyse the source and consider its value for an enquiry 

into the purpose of educat ion in the Soviet  Union in the 1930s. 

 

1.The value could be ident ified in terms of the following points of informat ion from 

the source, and the inferences that  could be drawn and supported from the source:  

 I t  provides evidence that  the Soviet  Governm ent  was focused on im proving 

and extending educat ion in the Soviet  Union ( ‘st rengthening and development  

of the Soviet  schools …universal com pulsory educat ion’)  

 I t  provides evidence that  the promot ion of Communist  ideology was an 

important  part  of educat ion in the Soviet  Union ( ‘educat ion of youth and 

children in the spir it  of Communism ’)  

 I t  suggests that  educat ion had a propaganda purpose ( ‘system at ically inform s 

school children about  the most  important  daily events and organises various 

lectures and talks.’) . 

2.The following points could be m ade about  the authorship, nature or purpose of the 

source and applied to ascribe value to informat ion and inferences:  

 The Program m e of the Kom som ol was an official program m e drawn up by a 

Soviet  inst itut ion and carrying official authority 

  The purpose of the Kom som ol was to educate young people about  the 

Communist  system 

 The announcement  of this programme at  the Tenth Congress indicates the 

importance of the Kom som ol in developing approaches to educat ion in the 

Soviet  Union. 

3. Knowledge of histor ical context  should be deployed to support  and develop 

inferences and to confirm  the accuracy/ usefulness of informat ion. Relevant  points 



 

Quest ion I ndicat ive content  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1 b  

 

m ay include:  

 I n the 1930s, Stalin emphasised the importance of discipline and hard work in 

schools and, in 1935, int roduced a new curr iculum  with an emphasis on 

t radit ional teaching methods 

 The purpose of educat ion in the 1930s was to prepare children for their place 

in the factories under the Five Year Plans, and focused on the improvement  of 

literacy and the development  of technical skills 

 The curr iculum  emphasised the importance of obedience, pat r iot ism  and love 

for Stalin. 

 

Other relevant  m aterial m ust  be credited. 

 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to the 

qualit ies out lined in the generic mark scheme. 

 

The indicat ive content  below is not  prescript ive and candidates are not  required to 

include all the material which is indicated as relevant . Other relevant  material not  

suggested below m ust  also be credited. 

 

Candidates are required to analyse and evaluate the source in relat ion to an enquiry 

into the impact  of Stalin’s policy of collect iv isat ion on peasant  fam ilies. 

 

1.The following points could be m ade about  the origin and nature of the source and 

applied when giving weight  to selected informat ion and inferences:  

 The writer is a 12-year-old child with apparent ly no connect ions to either 

government  or opposit ion and her words have a r ing of t ruth about  them  

 The content  and tone of the let ter suggests she does not  hold Stalin 

responsible for the hardships caused by collect ivisat ion 

 The let ter, writ ten in January 1937, provides an insight  into the impact  of 

collect ivisat ion after nearly a decade 

 The writer ’s father was an invalid, and thus her case and experience may not  

be typical of the impact  of collect iv isat ion. 

 

2. The evidence could be assessed in term s of giving weight  to the following points of 

informat ion and inferences:  

 I t  provides evidence that  collect iv isat ion has caused great  hardships for 

peasant  fam ilies ( ‘v illage soviet  took away our horse and our cow back in 

1935. Now we haven't  got  any livestock at  all’;  ‘we haven't  got  anything to 

eat ’)  

 I t  implies that  peasant  fam ilies resisted collect ivisat ion ( ‘we didn't  join the 

collect ive farm  because m y father is an invalid. He fought  in two wars, his 

health is poor and so he just  can't  work on the collect ive farm ’)  



 

Quest ion I ndicat ive content  

 I t  suggests that  the impact  of collect iv isat ion on fam ilies extended into their 

social lives ( ‘me and my brother aren't  able to go to school’)  

 I t  provides evidence that  peasant  fam ilies blamed the local authorit ies rather 

than Stalin for the hardships of collect iv isat ion ( ‘the village soviet  taxed us 

when they shouldn't  have done’) . 

3. Knowledge of histor ical context  should be deployed to support  and develop 

inferences and to confirm  the accuracy/ usefulness of informat ion or to note 

lim itat ions or to challenge aspects of content .  Relevant  points may include:  

 

 Collect ivisat ion resulted in a fam ine that  killed between 7 and 10 m illion 

people in the count ryside with the Ukraine suffering in part icular 

 Peasant  fam ilies were forced to take drast ic act ions to survive the fam ine with 

cases of cannibalism  being recorded 

 The authorit ies int roduced internal passports to stop peasants fleeing the 

count ryside 

 Families accused of being ‘kulak’ were deported to Siberia;  between 9 and 10 

m illion people were exiled as part  of the dekulakisat ion program m e. 

 

Other relevant  material must  be credited. 



 

Sect ion  B:  I n d icat iv e con t en t  

Op t ion  1 C:  Ru ssia , 1 9 1 7 - 9 1 :   Fr om  Len in  t o  Yel t sin  

Quest ion I ndicat ive content  

2  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3  

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 

not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

 

Candidates are expected to reach a judgem ent  about  how far the aim s of Soviet  

econom ic policy changed in the years 1917-28. 

 

The arguments and evidence that  the aims of Soviet  econom ic policy changed in 

the years 1917-28 should be analysed and evaluated. Relevant  points may 

include:  

 

 Lenin’s aim s for the workers’ control of indust ry changed to War 

Communism  in 1918 when the civil war broke out   

 Lenin’s plans for building a  Com munist  econom y changed after the Civil 

War and the Kronstadt  Rebellion;  War Com munism  was abandoned for the 

NEP, which int roduced the profit  mot ive in some indust ry and agriculture 

 The aims of Soviet  econom ic policy changed after Lenin’s death.  Stalin 

at tempted to int roduce Communism in the policies of collect iv isat ion and 

the Five Year Plans in 1928. 

 

 

The argum ents and evidence that  the aims of Soviet  econom ic policy did not  

change in the years 1917-28 should be analysed and evaluated. Relevant  points 

m ay include:  

 

 The aim  to achieve an econom ic system based on the principle of 

Com m unism was consistent  throughout the period, from  War Communism  

to ‘Socialism  in One Count ry’ 

 Lenin’s prior ity in econom ic policy was focused on increasing agricultural 

product ion throughout  the period 

 The aim  to cont rol the ‘commanding heights of the economy’ remained 

consistent  throughout  the period. Lenin nat ionalised large indust r ies in 

1918 and they were cont rolled by the state for then on 

 The aim  to increase the proport ion of the populat ion working in indust ry 

and reduce the num ber of agricultural workers rem ained consistent  

throughout  the period. 

 

 

  

Other relevant  m aterial m ust  be credited. 

 

 

 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4  

 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 

not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

 

Candidates are expected to reach a judgement  about  whether, in the years 1953-

64, Khrushchev reduced state cont rol over the arts and art ists in the Soviet  

Union. 

 

The argum ents and evidence that , in the years 1953-64, Khrushchev reduced 

state cont rol over the arts and art ists in the Soviet  Union should be analysed and 

evaluated. Relevant  points may include:  

 

 Khrushchev believed that  Communism  should liberate art ists and, in the 

years 1953-54, 1956-57 and 1961-62, he perm it ted the publicat ion of 

novels that  cr it icised various aspects of Stalin’s regime 

 Soviet  cit izens were able to get  access to foreign literature and films (as 

long as they were deemed ‘safe’ by Soviet  censors)  and people could 

listen to some foreign radio stat ions 

 I n 1957 Khrushchev relaxed cont rols over m usic educat ion and allowed 

classical m usic from  Western Europe and American jazz on the curr iculum , 

as well as allowing young people to dance to African drum ming 

 Khrushchev perm it ted the development  of poster art  that  recognised the 

inefficiencies in the Soviet  factor ies and on the farm s and used a cartoon 

style more common in the USA in this period. 

 

 

The argum ents and evidence that  in the years 1953-64, Khrushchev did not  

reduce state cont rol over the arts and art ists in the Soviet  Union should be 

analysed and evaluated. Relevant  points m ay include:  

 

 Khrushchev did not  believe in complete freedom  for art ists.  He believed 

that  society could be destabilised if there was complete freedom  

 Cultural rest r ict ions were revived in between the ‘thaws’, in 1954-55;  

1958-60 and 1962-64 

 Khrushchev restored cont rols on literature in 1957 in react ion to Boris 

Pasternak’s Dr Zhivago, which cr it icised Lenin’s regime and was deemed  

unacceptable 

 Official governm ent -owned publishing houses would only publish approved 

books and art ists, those whose work did not  gain approval could only 

circulate their work on the black market  

 Art ists who did not  subm it  to the governm ent  were sent  to psychiat r ic 

inst itut ions, where some were forcibly medicated to ‘cure’ them. 

 

 

Other relevant  m aterial m ust  be credited. 

 

 

 

 

 

 

Answers will be credited according to their deployment  of material in relat ion to 

the qualit ies out lined in the generic mark scheme. The indicat ive content  below is 



 

 not  prescript ive and candidates are not  required to include all the material which 

is indicated as relevant . 

 

Candidates are expected to reach a judgement  about  whether, in the years 1982-

91, at tem pts to deal with the polit ical stagnat ion in the Soviet  Union were 

unsuccessful. 

 

The argum ents and evidence that , in the years 1982-91, at tempts to deal with 

the polit ical stagnat ion in the Soviet  Union were unsuccessful should be analysed 

and evaluated. Relevant  points may include:  

 

 Andropov believed that  the Soviet  system  was fundam entally stable and 

that  only m inor reforms were needed. His death after just  one year in 

office lim ited what  he could achieve with these reforms  

 I n 1985 Gorbachev had no clear st rategy for overcom ing polit ical 

stagnat ion and his replacement  of Brezhnev’s senior officials was in part  

to st rengthen his own posit ion through pat ronage 

 Gorbachev’s policy of glasnost  was opposed by party hardliners 

 As President  of the Soviet  Union, Gorbachev acted much like the old 

Soviet  leaders, e.g. using t roops to restore order in the non-Russian 

republics, which suggested he was abandoning reform  

 Gorbachev’s policy led to the weakening of the Com m unist  system  and the 

disintegrat ion of the Soviet  Union in 1991 rather than to a revitalisat ion of 

the system. 

 

 

The argum ents and evidence that , in the years 1982-91, at tempts to deal with 

the polit ical stagnat ion in the Soviet  Union were successful should be analysed 

and evaluated. Relevant  points may include:  

 

 Andropov was successful in rem oving old and corrupt  officials and in 

promot ing a younger generat ion within the Soviet  Government  including 

promot ing Gorbachev to the Politburo 

 Gorbachev’s desire to create a genuine democracy was approved by the 

Nineteenth Party Congress in 1988. Mult i-candidate elect ions meant  that  

there would be a shift  of power from  the Party to the people 

 Success in overcom ing polit ical stagnat ion was evident  in the 1989 

elect ion. Radical candidates did well,  whilst  high- ranking Communists 

were defeated, including five members of the Cent ral Commit tee 

 Gorbachev created the posit ion of President  of the Soviet  Union to be 

independent  of the Party and the Supreme Soviet . He was appointed to 

the posit ion in March 1990. 

 

 

Other relevant  m aterial m ust  be credited. 
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